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SCHOOL READINESS 
 

The statutory EYFS framework guides the learning and development for children 
from birth to the end of the Reception year will refer to ‘school readiness’. 
 

UNICEF defines ‘school readiness’ as having three aspects that together 
bolster children’s likelihood of success: 
 
- Children’s readiness for schools affects their learning and development. 

- Schools’ readiness for children ensures learning environments are child 

friendly and adapt to the diverse needs of young learners and their families. 

- Families’ readiness for school promotes a positive and supportive 

approach to education, their children’s learning and the transition from home 

to school. 

School readiness is not about compliant behaviour – such as the ability to sit still and to line 
up. Nor is it about embarking, too early on a formal approach to learning. 
 
All development and learning for young children is underpinned by play. It is through play that 
children develop physically, intellectually, creatively, socially and emotionally and gain life skills.  
 
The statutory framework refers to a system of reflection at the end of the EYFS. This profile ‘provides 
parents, practitioners and teachers with a well-rounded picture of the child’s knowledge, 
understanding and abilities, their progress against expected levels and their readiness for the next 
stage in their schooling’.  
 
So how can schools and families support a child in becoming ‘ready for school’ and the 
move to Year 1? 
 
CHILDREN 
To become ‘school ready’ children need opportunities to: 

 Feel socially, emotionally and physically secure to enable them to 
behave appropriately and become confident active learners using 
all of their senses; 

 Develop their knowledge, skills and understanding across all areas 
of learning; 

 Initiate activities, show initiative and make decisions; 

 Have time to explore their own ideas and interests in depth, to make 
links and discuss their learning; 

 Develop their concentration and become deeply involved in activities; 

 Learn in different ways, at different rates, to recognise that they have learned something new 
and improved their understanding; 

 Play and work co-operatively, learning to accept other’s differences, to be resilient and to 
question; 

 Play and work independently, at times without close supervision, taking responsibility for 
example by caring for their environment; 
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 Know how to keep themselves safe and healthy; 

 Follow instructions and respond to questions. 

 
ADULTS 
To support children in becoming ‘school ready’ adults should provide: 

 Effective care for children’s physical, social and emotional needs ensuring that high levels of 
well-being and involvement are supported, enabling deep level learning to take place; 

 An inclusive approach that meets the diverse needs of all children;  

 Well planned and purposeful activities that engage and interest the children;  

 A stimulating environment inside and out where continuous provision is sufficiently flexible to 
meet individual needs, interests and motivations through the different areas of learning; 

 A good balance between children making purposeful choices about their activities (child initiated) 
which consolidates learning and adults directing (adult directed or initiated) what they do and 
teaching specific skills and ensuring progress; 

 Opportunities to extend children’s speaking skills by modelling language well; 

 Active opportunities to teach ‘good’ behaviour (rather than policing) through intrinsic motivation 
and teaching children how they can look after themselves with clear roles and high expectations 
for all within the setting; 

 Opportunities for independence rather than ‘doing things’ for children; 

 Opportunities to develop good relationships and involvement with parents/carers - truly valuing 
this partnership so that they can engage with their children and participate in their learning. 

 

 


